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Abstract
It is the intent of this project to create a resource guide to provide general
education teachers with effective strategies in dealing with primary aged students
who exhibit aggressive behaviors. The resource guide will provide effective
behavior management models, intervention strategies, and techniques for
assessment based on selected literature.
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Chapter I
Focus of the Project
Introduction
Aggressive behaviors affect between 15 and 20 percent of all students in
schools today (Batsche & Knoff, 1994). According to Baron (1992), first year
teachers will have less experience to draw on then experienced teachers when
dealing with classroom behavior management. Baron continues to state that
"successful teaching requires a degree of classroom order and control before
effective instruction can take place" (p. 7). Furthermore, Baron points out that all
teachers experience discipline problems at some time and considers discipline the
number one problem in schools. The continuing challenge for all educators is to
maintain a safe affective learning environment for all students.
Students exhibiting aggressive behaviors in the classroom can result in
school discipline issues. According to Gaustad (1992), school discipline has two
goals: the first being safety for students and staff, and the second is to create and
maintain an environment conducive to learning. Student disruptions that involve
the issue of safety need immediate attention so the school is a safe place for all.
Other disruptions interrupt the learning of both the student who is exhibiting
inappropriate behavior and the other students.

However, even experienced

teachers are challenged by students who do not respond, no matter what
techniques the teacher is trying (Cormack, 1987).
These disruptions or acts of aggression often result in students being
removed from class to provide safety. According to Sklarz (1979), the student
usually returns to class no better prepared to behave appropriately. This can
result in an ineffective classroom management system.
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According to Meyer (1989), general education teachers should work on
developing an effective classroom behavior management system that is important
for all students. Teachers are consistently being challenged to manage students
with aggressive behaviors in their classrooms. The 1990s have given teachers
many different opportunities.
Public Law 94-142, The Individuals With Disabilities Education Act
(IDEA) according to Rothstein (1995, p. 21) states that:
• "All children with disabilities must be given education.

• It must be provided in the least restrictive environment (LRE) appropriate
placement.
• Education is to be individualized and appropriate to the child's unique needs.
• It is to be provided free.

• Procedural protections are required to ensure that the substantive requirements
are met."
Specifically, 40 years ago Brown vs. Board of Education (1954) "established that
separate but equal was not equal in education" Rothstein (1995, p. 23). An
outcome of the Brown vs. Board of Education decision is that mainstreaming is a
goal to help alleviate the problem that separate is not equal. Segregated program
placements are stigmatizing (Rothstein). It is important that children with
disabilities have interactions with peers who do not have disabilities for rolemodeling and appropriate social development (Rothstein). Based on this
information teachers are continually offered the opportunity to work with
students who exhibit a variety of behaviors.
Problem
According to Charles, (1992, p. vii) "recent studies have listed discipline as
one of the major problems with which teachers must contend and a major factor
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in the high numbers of teachers leaving the profession--now almost 40 percent
departure during teachers' first three years" ("Study backs," 1987). Charles
(1992) also stated, "Adding to the problem is that experienced teachers gravitate
away from schools that have high levels of misbehavior, leaving those schools to
beginning teachers who are not yet skilled in discipline (p. vii)." General
education teachers are not properly trained to effectively deal with aggressive
behaviors and are often overwhelmed by discipline problems (Edwards, 1993;
Radcliffe, Malone, & Nathan, 1994). Behavior management is a necessary skill for
teachers to possess yet, too often, it is an area where teachers are inadequate
(Zirpoli & Melloy, 1993).
Purpose of the Project
For the past 20 years, discipline issues have been identified by teachers as
the first or second most serious problem facing schools (Elam, 1989). The purpose
of this project is to develop a resource guide for general education teachers with
effective strategies in dealing with primary aged students who exhibit aggressive
behaviors. Through the process, behavior management models, intervention
strategies, and techniques for assessment have been based in selected literature.
The resource guide will be practitioner useful with scenarios with applicable
classroom situations.
Significance of the Project
A resource guide will be developed for general education teachers with
strategies to enhance classroom behavior management skills in dealing with
students who exhibit aggressive behaviors. The resource guide contains eight
classroom behavior management models. The resource guide also provides
guidelines for teachers to assess and identify behaviors. Another part provides
interventions.
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General education teachers will benefit from having available strategies to
use when dealing with aggressive behavior. The benefit of the resource guide
will be to help ensure that school is a safe place for everyone and reduce
classroom disruptions. Two very noted authors Alberto and Troutman stated that
"providing a safe environment is unarguably necessary" (1995, p. 49). General
education teachers must deal with difficult situations to preserve the climate for
learning in schools (Evertson, Emmer, Clements, & Worsham, 1994).
Definition of Terms
Aggressive Behavior: "Those behaviors-verbal, nonverbal, or physical-that injure
another indirectly or directly and/or result in extraneous gains for the aggressor"
(Zirpoli & Melloy, 1993. p. 347).
Classroom Behavior Management: "Teachers engage in the conduct
management function--example, creating and sustaining an orderly classroom
environment--they invariably find ways to get what they want by planning
(preventive), by increasing the likelihood of securing student cooperation
(supportive), and by minimizing the recurrence of departures for what they want
(corrective)" (Froyen, 1993, p. 61).
Aggression: "Physical and verbal attacks by students on the teacher or other
students" (Charles, 1992, p. vi).
Public Law 49-142 (1975): It is referred to as IDEA (Individuals 'With Disabilities
Education Act). This is the federal law concerning provision of special services to
students with disabilities (Rothstein, 1995).
General Education Teachers: Staff certificated in the state in which they
are teaching, but without special education endorsement (WAC 392-172108).
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Least Restrictive Environment: Under both state and federal law the student
must be provided services in the least restrictive environment to meet their
individual education needs. This requires that districts provide a full continuum
of services for all students. The continuum of services includes general
education classroom placement, special education support in the general
education classroom, special education support in the special education
classroom, as well as, services in a segregated classroom or schools and home or
hospital services (WAC 392-172, 1995).

Chapter II
Review of Selected Literature
This chapter will contain a review of literature regarding effective
classroom behavior management models. This research-based literature search
will be utilized to create the resource guide for general education teachers in
classes kindergarten through second grade programs working with students who
exhibit aggressive behaviors in the classroom.
General education teachers should begin by thinking about their
classroom rules and ask themselves some questions. According to Meyers and
Pawlas (1989), there are 5 questions teachers can ask about student conduct: (1)
Are you respecting others' rights to learn? (2) Are you respecting others' rights
not to be hurt physically or by put-downs? (3) Are you respecting others' rights
to their personal property? (4) Are you helping others? (5) Are you making
others feel good by giving compliments or by inviting them to join you in some
activity?
Once classroom rules are established, the teacher can decide on a behavior
management approach. According to Meyers and Pawlas, think of the longrange goals, specific objectives, what kind of techniques will be used to reach the
objective, and how the process will be assessed (1989). The areas researched are
the history on behavior management, how to identify the behavior, some possible
interventions, and how to measure the outcomes.
A significant contribution by Charles (1992) to the literature includes his
text Building Classroom Discipline. Specifically, he discusses 8 classroom
Behavior Management models. They are: (1) The Redl and Wattenberg Model,
(2) The Kounin Model, (3) The Neo-Skinnerian Model, (4) The Ginott Model, (5)
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The Dreikurs Model, (6) The Jones Model, (7) The Canter Model, and (8) The
Glasser Model.
The central focus for the Redl and Wattenberg Model is that, "Group
behavior differs from individual behavior. Teachers can learn how to use
influence techniques to deal with undesirable aspects of group behavior"
(Charles, 1992).
Redl and Wattenberg believe "a group creates conditions such that its
members will behave in certain ways because they belong to it; at the same time,
the manner in which the parts functions affect the group" (Redl & \Vattenberg,
1959, p. 267).
Redl and Wattenberg's Key Ideas:
1.

Individually, people act different from when they are a part of a group.
Individual behavior affects the group and the group influences the
individual's behavior.

2.

Groups have their own psychological forces that influence the individual's
behavior.

3.

How the teacher is perceived by the students influences how the group
will behave. Teachers fill many psychological roles in the eyes of students.

4.

Teachers use diagnostic thinking when dealing with conflict. The thinking
involves: (1) forming a hunch, (2) gathering facts, (3) applying hidden
factors, (4) taking action and (5) being flexible.

5.

The group is controlled through various influence techniques. (I)
supporting self-control (2) offering situational assistance, (3) appraising
reality, and (4) invoking pleasure and pain.
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6.

The supporting self-control techniques are low-keyed and used early to
address a problem before it becomes serious. It may be eye contact,
proximity, encouragement, humor, or ignoring.

7.

Situational assistance techniques come next when the teacher needs to
assist the student to regain control. Ways teachers can assist include: (1)
helping students over a hurdle, (2) restructuring the schedule, (3)
establishing routines, (4) removing the student from the situation, (5)
removing seductive objects, and (6) as last resort physical restraint.

8.

The appraising reality techniques require the teacher tell it like it is,
encourage the student, set limits, and clarify situations follow up with
situational assistance.

9.

Pleasure-pain techniques reward desired behavior and punish
unacceptable behavior. Punishment is sometimes counterproductive and is
used as last resort.
Redl and Wattenberg as discussed by Charles contributed two powerful

concepts for getting teachers to work effectively with students. They pointed
out that "First, humans behave differently in groups then they do individually.
Second, they provided the first well-organized, systematic approach to improving
behavior in the classroom" (Charles, 1992, p 16).
Charles continues to cite the Kounin 's model focuses on "Good classroom
behavior depends on effective lesson management, especially on pacing,
transitions, alerting, and individual accountability" (1992, p. 22).
Kounin' s Key Ideas
l.

The ripple effect takes place in a classroom when teachers correct behavior
of a student and the other students behavior is affected by the correction.
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2.

Teachers need to be aware and have "withitness" of what is going on in
all parts of the room.

3.

It is crucial for teachers to have smooth transitions to maintain the
momentum.

4.

A teacher's goal is to keep the group alert and hold every member
accountable for the content of the lesson.

5.

Teachers should strive to keep students feeling a sense of progress to
avoid the student satiation (boredom).
Kounin advocated techniques for classrooms intended to create an

atmosphere conducive to learning. Students who are busy and happy will be
engaged in appropriate behavior (Charles, 1992). The Kounin model is a
preventive facet of discipline. Teachers must know what is going on all around
the room, be able to deal with several things at a time, correct the behavior early
on, have smooth transitions from activity to activity, hold the group accountable,
and promote progress, challenge, and variety to avoid satiation of the students
(Charles, 1992).
Charles states that Skinner's main focus was that "Human behavior can be
shaped along desired lines of means of the systematic application of
reinforcement" (1992, p. 34). These ideas make up a Neo-Skinnerian model:
1.

The consequences of what follows a behavior will shape the behavior.

2.

Reinforcement can be positive in shaping a behavior in the desired
direction.

3.

Reinforcement will keep a behavior from getting weaker.

4.

Punishment weakens behavior.

5.

Consistent reinforcement produces best results in the early stages of
learning.
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6.

Intermittent reinforcement will maintain a desired behavior.

7.

Behavior Modification is when the teacher observes a desired behavior,
reinforces it and the desired behavior continues or when the teacher
observes an undesired behavior and ignores or punishes the student and
then praises a student who is behaving correctly.

8.

Behavior modification uses reinforcers. Some reinforcers used are social
reinforcers like verbal comments, facial expressions, and gestures; graphic
reinforcers like marks and stars; activity reinforcers like awards and prizes.
There is controversy over the use of behavior modification. Some teachers

appreciate its powerful effects. Systematic attention and reinforcement occur
automatically (Charles, 1992). While other teachers see behavior modification as
"blatant teacher control of students' thoughts and actions" (Charles, 1992, p.
44). Some contend that awards reduce intrinsic motivation and result in a
control-system of compliance and external motivation (Hill, 1990).
Ginott's main focus is "Discipline is a series of little victories, brought
about when teachers use sane messages--messages that address the situation
rather than the students' character--to guide students away from inappropriate
behavior toward behavior that is approp1iate and lasting" (Charles, p. 48).
Ginott' s Key Ideas
1.

Discipline is a process that takes time and is a series of little victories.

2.

The teacher's self discipline is the most important part of classroom
discipline.

3.

Sane messages address the situation not the students' character. Sane
messages are used to correct behavior and is the second most important
part of classroom discipline.
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4.

Congruent communication helps students feel harmonious about the
situation and themselves. It is used when teachers are at their best.

5.

Teachers attack and label students' character when teachers are at their
worst.

6.

Teachers model behavior for students to see and hopefully do.

7.

Invite cooperation from students instead of demanding it.

8.

Anger should be expressed by teachers in appropriate (sane) ways.

9.

Beware of labeling students. Students tend to live up to the behavior.

10.

Student apologies mean the student intends to improve and should be
accepted.

11.

Beware of sarcasm and praise as both can be dangerous.

12.

Teachers should build student self-esteem and help students trust their
experiences.
Ginott suggests that teachers need to provide an environment conducive

to learning. He believes that discipline problems will decrease if the teacher is
truly concerned for the students feelings and recognize that what the teacher
says has an impact of student self-esteem and feelings about oneself. Ginott's
ideas are good for preventive and supportive control, but weak for corrective
control, especially in hard-to-manage students (Charles, 1992).
Dreikurs' main focus is that all students want recognition and that
misbehavior occurs while trying to get the desired recognition. The misbehavior
occurs with four "mistaken goals" which teachers are forced to deal with
(Charles, 1992).
Dreikurs' Key Ideas
1.

Students must be taught how to impose limits on themselves. Punishment
is not the focus of discipline.
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2.

A goal for teachers is to allow students to help establish rules and
consequences. This Democratic teacher is a firm leader and helps with
guidance.

3.

Misbehaviors occur when students are making an effort to belong. They
desire status and recognition.

4.

One mistaken belief is that misbehavior will gain the recognition the
student desires.

5.

The mistaken goals associated with misbehavior are: gaining attention,
seeking power, seeking revenge, and displaying inadequacy.

6.

Teachers should not reinforce the mistaken goals.

7.

Teachers should encourage students. However, avoid praising students
work or character.

8.

Teachers need to teach students the consequences of misbehavior.
The Dreikurs model instills in students the inner sense of responsibility and

respect for others. The Dreikurs approach is a democratic way of working
together and making rules and consequences. Dreikurs is a preventive way of
dealing with discipline and does not really deal with the tough student who is out
to defy the teacher. However, if other students buy into the democratic system,
they will tend to side with the teacher and coerce the student into compliance
(Charles, 1992).
The Jones model of discipline focuses on helping students support their
own self control (Jones, 1979). Charles (1992) stated, "Toward that end he
emphasizes effective use of body language, describes how to provide incentives
that motivate desired behavior, and details procedures for providing effective and
efficient help to students during independent work time" (p. 80).
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Jones' Key Ideas
1.

Nearly 50% of instructional time is lost due to students being off-task or
otherwise disturbing the teacher or other students.

2.

Misbehaviors resulting in lost instructional time usually take the form of
talking without permission (80%) and goofing off, making noises, getting
out of seat, and daydreaming.

3.

Teachers can salvage lost instructional time by using effective body
language, incentive systems, and individual help.

4.

Effective body language is a discipline technique which includes posture,
eye contact, facial expression, signals, gestures, and proximity.

5.

Incentive system techniques include motivation to stay on task, finish
work, and behave appropriately will contribute to good discipline.

6.

Teachers can use individual help to promote good discipline by helping
students quickly and effectively. In return this will help students behave
better and complete their work.
The Jones' model encompasses all facets of discipline--the preventive,

supportive, and corrective which makes it a balanced way for discipline.
Teachers may not have the time to get trained using the Jones model, but can use
the Jones model by isolating and using one part of the behavior model at a time
(Charles, 1992).
The Canter's Main Focus is that teachers' assertively insist that students
behave properly, and provide teachers a well-organized procedure for following
through when students do not. Charles (1992) stated, "The result is a very
effective system of corrective discipline" (p. 94).
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Canter's Key Ideas
1.

Parents and community expect decent responsible behavior. Teachers
need to insist on it in order for the educational system to be effective.

2.

Maintaining adequate classroom discipline is essential to teacher success.

3.

Firm control is humane and liberating. Students want and need clear limits.

4.

Teachers rights in the classroom are to establish optimal learning
environments, request and expect appropriate behavior, and receive help
from parents and administrators when needed.

5.

Students' rights in the classroom are to have teachers limit inappropriate,
self-destructive behavior, choose how to behave fully knowing the
consequences that follow those choices.

6.

Assertive Discipline is where the teacher clearly communicates
expectations and consistently follows up with the appropriate actions.

7.

Assertive Discipline consists of the following elements:
a.

Expectations clearly identified.

b.

Saying things like "I like that" and "I don't like that."

c.

Continually stating expectations and feelings.

d.

Teachers must use a firm tone of voice.

e.

Maintain eye contact.

f.

Use nonverbal gestures supported by verbal statements.

g.

Use hints, questions, and I-messages rather than demands for students
to use appropriate behavior.

h.

Use promises rather than threats. Promises should have reasonable
consequences, previously established, with an emphasis on the
positive.
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1.

Teachers should be assertive in confrontations with students, stating
expectations, indicating positive and negative consequences that will
occur and why.

8.

Teachers can become more assertive by:
a.

Practicing assertive responses.

b.

Set limits and consequences.

c.

Be positive.

d.

Be consistent

e.

Make assertive discipline plans and rehearse them.

f.

Write things down.

g.

Repeat expectations using the broken record technique.

h.

Ask parents and administrators for support.

Canter's model of Assertive Discipline sees behavior as a choice, has
logical consequences rather than threats and punishments, uses positive
reinforcement for appropriate behavior, and addresses the situation rather than
the student's character. Many educators say that Assertive Discipline has
shortcomings (Charles, 1992). Charles states, "Among the criticisms are that it is
too harsh, too militant, too overpowering for young children, too demeaning to
older students, to focused on suppressing bad behavior to the exclusion of
building values toward responsible behavior" (1992, p. 107).
The Glasser model is the last model of discipline that will be discussed.
Glasser's main focus prior to 1985 was to help students make good behavioral
choices that led to personal success (Charles, 1992).
Glasser's Key Ideas
1.

Students control their behavior and choose the way they act.

2.

The choices the student makes will produce good or bad behavior.
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3.

Teachers must help students make good choices.

4.

Caring teachers accept no excuses for bad behavior.

5.

Reasonable consequences foil ow both good and bad behavior.

6.

Classroom rules must be established and enforced.

7.

Classroom meetings help attend to matters of class rules, behavior, and
discipline.
Glasser (1990) no longer blames students for poor classroom behavior. He

advocates that schools expect students to do boring work while sitting and
waiting. This is against what comes naturally to students. In 1985, Glasser said
what general education teachers expect students to do "is like asking someone
who is sitting on a hot stove to sit still and stop complaining" (p. 53).
In 1990, Glasser expanded his work in The Quality School. It emphasized
quality work. Teachers were "lead-managers." They supported and encouraged
students. They do not coerce or punish students. "In such schools, students find
their generic needs met sufficiently that they will stay in school and do better
quality work" (Charles, 1992, p 123).
Glasser (1990) shifted his emphasis from discipline to insisting that if
schools and classes are conducted with the "quality" concept the discipline
problems will be few and easily resolved.
There are many discipline models and beliefs available. The most effective
classroom manager is eclectic, that is one who borrows the best from several
positions and melds them into a personal management style that transcends the
best of any single point of view (Smith, 1987).
The teacher must have a clear set of classroom rules and consequences in
place for all students. A student who is having difficulty following the
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expectations may need to have a behavioral assessment to identify a problem
(Charles, 1992).
According to Bellack and Hersen (1988), they defined these purposes in
terms of assessment phases to include: (I) screening, (2) problem identification and
analysis, (3) selection of intervention, and (4) intervention evaluation.
In the screening phase a child is assessed to determine if further services
are necessary to address behavioral problems. In the problem identification and
analysis phase, the objective is to pinpoint behavior problems and to provide
information about whether or not behavioral intervention is warranted. In the
selection of intervention phase, the goal of assessment is to identify the most
effective intervention after a complete evaluation of the child, the child's
environment, and the variables associated with significant persons in the child's
life. We can only predict behavioral outcomes. There are 5 parts to the
intervention evaluation phase. First, it needs to be determined whether or not
treatment has resulted in the expected outcomes. Second, changes in the problem
behavior need to be monitored and documented. Third, if change has occurred, it
must be determined if the change can be traced to treatment. Fourth, teachers
and parents need to assess treatment costs and decide if the benefits are cost
effective. Finally, a decision has to be made about modifying the treatment or
terminating treatment, if desired outcomes have been achieved (Zirpoli & Melloy,
1993).
11

The purpose of behavioral assessment is to identify problem areas and

develop interventions that will ameliorate those problem areas" (Bellack &
Hersen, 1988; Mash & Terdal, 1988). A current trend is functional assessment It is
useful in development of intervention strategies. "The results of assessment
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should go beyond the need for proper identification and should result in
recommendations for effective interventions" (Zirpoli & Melloy, 1993).
The purpose of screening is to determine which children are in need of
further assessment from a larger group (Bellack & Hersen, 1988; Kerr & Nelson,
1989; Martin, 1988; Mash & Terdal, 1988; Salvia & Y sseldyke, 1985). Screenings
are brief and usually administered in the quickest manner possible (Zirpoli &
Melloy, 1993).
"Children who demonstrated externalizing behavior problems were more
likely to drop out of school, become delinquent, and/or need mental health
services" (Zirpoli & Melloy, 1993, p 45). It is thought that externalizing children
are at risk for developing ongoing problems into adulthood (Hops, Finch, &
McConnell, 1985; Kazdin & Frame, 1983; Goleman, 1990). Externalizing students
are students who are aggressive, acting out, and oppositional. "Early
identification and intervention is likely to result in positive educational and social
outcomes for most children" (Zirpoli & Melloy, 1993).
There are different kinds of assessments for specific behavior disorders that
may be suggested after the screening. The Child Behavior Checklist (CBCL)
(Achenbach & Edelbrock, 1983) is a behavior rating instrument to be used by
parents for children 2 to 16. It is a 113 item rating scale using descriptors "not
true," "sometimes true," "very true," or "often true." The scaled scores are
provided for a number of items including obsessive-compulsive, hyperactivity,
aggression and cruel behavior, along with others. The CBCL includes conduct
disorder behavior on three scales: aggression, delinquency, and cruelty
(McMahon & Forehand, 1988).
Another assessment may be used which is a rating by others. This is a
behavioral checklist. This behavioral checklist has reading descriptors and then a
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judgment is made about presence or absence of the behavior in the child (Zirpoli

& Melloy, 1993).
The Likert scale (1932) is an evaluative scale. Persons are asked to agree
strongly, agree, undecided, disagree, and strongly disagree on a varied-point
scale. A comparison can be made between the child's behavior and the behavior
of the peers.
"The most common screening techniques for assessment of behavioral
problems are sociometric techniques, ratings by others and self-ratings" (Kerr &
Nelson, 1989). Sociometric techniques test settings such as classrooms to see
which children appear popular, rejected, neglected, isolated, or accepted by other
children (Kauffman, 1989; McConnell & Odem, 1987). These are for children who
may benefit from social skill training. Students would be shown pictures of peers
and asked questions such as "I like to play with/work with ... "
Another rating by other assessment is the Systematic Screening for
Behavior Disorders (SSBD) (Walker, Severson, Stiller, Williams, Haring, Shinn, &
Todis, 1988). This is a comprehensive screening system developed for behavioral
disorders. It uses multiple assessment methods to identify elementary children
who demonstrate behavior problems. There are 3 stages to the SSBD for grades 1
to 5. Stage 1 the teacher rates every child in class by behavior. In stage 2 the top
of the list of students are assess further by the teacher. In stage 3 the students are
observed in the classroom and playground to see if students deviate from peers.
Self ratings have been used to measure social skills, locus of control, level
of control, and aggression (Bellack & Hersen, 1988; Martin, 1988; Marsh & Terdal,
1988). Another method to record behavioral patterns is direct observation.

"The purpose of direct observation is to record behavioral patterns across
natural settings and situations, to measure the dimensions of specific target
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behaviors, and to identify the variables associated with specific target behaviors.
In addition, observational data provide information on the effectiveness of
behavior interventions and necessary modifications to ongoing programming"
(Zirpoli & Melloy, 1993, p 80; Cooper, 1981; Cartwright & Cartwright, 1984).
Direct observation may also include watching a single child or group of children
for a specific period or observing a child's performance on a specific task. The
behavior must be identified and defined before a behavior can be observed or
measured.
"Target behaviors must be defined precisely so that there will be a
minimum amount of variation from one observer to the next in the interpretation
of the behavior. Behaviors that are precisely defined are stated in terms that are
observable and measurable" (Zirpoli & Melloy, 1993, p 82). Observable means
that you can see the behavior occur. Measurable means you can quantify the
frequency, duration, or other dimensions of the behavior.
Hawkins and Dobes (1977) stated that definitions of target behaviors
should be objective, clear and complete. "After a target behavior is identified and
defined, caregivers must establish a behavioral objective" (Zirpoli & Melloy, 1993,
p 83).
Target behaviors are targeted for observation, measurement, and/or
modification (Zirpoli & Melloy, 1993). The target behavior is identified as
needing, to be learned, increased, or decreased.
Identifying and prioritizing target behaviors should be done while
considering the following (Barlow & Hersen, 1984; Kazdin, 1982):
1.

Is the behavior dangerous to others or to the child?

2.

Is the behavior interfering with academics or performance?
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3.

Is the behavior interfering with social integration causing the student to be
isolated from peers?

4.

Is the behavior interfering with parental interactions?

5.

Will decreasing the behavior help with the above?
"So often our problems, and the solutions to them, are matters of

perspective. We are unable to discern the patterns--that is, visualize the
problems-- because we are too close to the situation. Standing back a distance
will help us feel less intimidated and provide us with more enlightening
viewpoints" (Froyen, 1993, p 4).
When thinking of changing behavior, here are some questions adapted
from Cooper, Heron, and Heward (1987, p 50) that should be considered before an
intervention is begun:
•

"How functional is the new behavior? How many opportunities will the child
have to use the new behavior in everyday settings and situations?

•

Will the new behavior provide opportunities for the child to be reinforced or
receive positive attention?

•

Will the new behavior make the child more acceptable to caregivers and
peers?

•

Will the new behavior assist the child in becoming more independent in both
daily and living and social functioning?" (Zirpoli & Melloy, 1993)

Chapter III
Procedures
Introduction
For the purpose of this project, related literature was reviewed regarding
different classroom behavior management models, how to assess behavior,
provide interventions, and measuring outcomes. This information was used to
create a resource guide for general education teachers of kindergarten through
second grade with skills to enhance classroom behavior management. The
resource guide will target aggressive behaviors.
Need for the Project
Awareness of the need for this project arose from the significant body of
research on the topic and the researcher's classroom experience. Aggressive
'

behavior affects between 15 and 20 percent of all school aged children (Batsche
& Knoff, 1994). General education teachers are not properly trained to effectively
deal with aggressive behaviors and are often overwhelmed by discipline problems
(Batsche & Knoff, 1994).
Planned Implementation of the Project
The resource guide will be available to teachers in the Educational Service
District 112. It will also be available to paraprofessionals, administrators, and
parents. Everyone who works in the school environment will have the
opportunity to participate in an inservice to learn how to access the information.
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Chapter IV
A RESOURCE GUIDE FOR TEACHERS OF KINDERGARTEN
THROUGH SECOND GRADE WITH SKILLS TO
ENHANCE CLASSROOM MANAGEMENT
Description of the Project
A resource guide for teachers of kindergarten through second grade with
strategies in dealing with students who exhibit aggressive behaviors, will be
presented on the foil owing pages. The resource guide includes the following
sections:
•

Identifying and Prioritizing Target Behaviors

•

Classroom Rules
A. Five questions to ask about student conduct
B. Samples of classroom rules

•

Models of Effective Behavior Interventions for Aggressive Behavior

•

Assessment of the Effectiveness of Behavior Intervention
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A RESOURCE GUIDE FOR TEACHERS OF KINDERGARTEN
THROUGH SECOND GRADE WITH SKILLS TO
ENHANCE CLASSROOM MANAGEMENT

A resource guide for teachers dealing with
students who exhibit aggressive behaviors

Christie E. Cox
July 30, 1996
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IDENTIFYING AND PRIORITIZING TARGET BEHAVIORS

School discipline has two goals: (1) Safety for students and staff, and (2)
To create and maintain an environment conducive to learning. When either or
both of these goals are not being met in the classroom, it is the responsibility of
the teacher to identify what is interfering with the success of the goals. The
teacher may want to think about the following questions:
1.

What is the problem behavior and why is it a problem?

2.

What seems to be the cause of the behavior?

3.

What can the teacher do to stop the behavior?

4.

How can the teacher give positive redirection of the behavior?

5.

What should the teacher do in the correction process that will maintain
student self-concept and good personal relations?
When a problem is occurring, the teacher should prioritize the behavior in

the following manner: How the behavior is effecting the students learning; how
the behavior is effecting the other students; and how the behavior is effecting the
teacher. The teacher must then decide which behavior needs to be targeted first.
The issue of safety to oneself and others must always be the first behavior
targeted.
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CLASSROOM RULES
Teachers have a choice depending on their teaching style as to whether
they establish the classroom rules before school begins or whether they like to
have the students involved in collaboratively creating the classroom rules. It is
important that there are no more then five classroom rules. The classroom rules
should be stated positively rather than negatively. Raise your hand is better than
don't talk out. Once the rules are established, the teacher should teach what the
expected behavior is that goes along with the rule. It may seem very clear to the
teacher, yet the student may not know what the behavior is. Teachers must
demonstrate and give examples of what the behavior looks like ~nd sounds like.
Teachers should ask themselves these five questions before establishing
classroom rules:
1.

Are you respecting others' rights to learn?

2.

Are you respecting others' rights not to be hurt physically or by putdowns?

3.

Are you helping others?

4.

Are you respecting others ' rights to their personal property?

5.

Are you making others feel good by giving compliments or by inviting
them to join you in some activity?
Teachers should remember that they have to live with and hold students

responsible for the rules established in their classroom. The consequences
following a broken rule need to be consistently followed. If the teacher feels
unable or unwilling to do so, it would be wise to choose a different rule.
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Sample Classroom Rules and Explanations

Raise Your Hand--When you talk, you want someone to listen to you. What
will happen if everyone talks at once? We all need to have a chance to
talk and be listened to. The fair way is to raise our hands.

Be Responsible--Y ou are the one who will decide how you act. It is up to you to
do what is right whether someone is watching or not. Making good
choices is being responsible. At times it is hard to make good choices, but
remember that you are in charge of yourself and can make the right
choices.

Always Try Your Hardest--The way you get better is by practicing. If you
refuse to try, you are also refusing to practice. The more you practice
something, the easier it will get and the better you will get.

Do Your Best--Ask yourself "Is this my best?" You will feel better about
yourself if you did your best work.

Cooperate With Others--! am polite, I treat others with respect, it is okay if
someone is different then me, and I try to help others do their best.

Treat Everyone With Respect--Be safe, take care of the school property,
playground equipment, things that belong to other people, and return
things you find to the lost and found.
I Make Others Feel Good--Say nice things to other people, do good things for
other people, and look for the good in other people.
I Have Good Fun--Good fun is when both people are having fun. Bad fun is
when one person is having fun but the other person is not having fun.

Treat Others Nicely--Say nice things to people, ask others to play with you, do
nice things for other people.
5
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MODELS OF EFFECTIVE BEHAVIOR INTERVENTION
FOR AGGRESSIVE BEHAVIOR

The goal of behavior interventions is to help students learn to behave more
responsibly (Sprick & Howard, 1995). The first step in the intervention process is
to identify the behavior, next prioritize the behavior keeping the issue of safety to
others and oneself as the highest priority, followed by the intervention. The
following are samples of models providing interventions for physically aggressive
behaviors:
Behavior Identified:
Prioritizing:
Intervention:

Hitting

Safety the highest priority
• How often does it occur? With physically dangerous
behavior, the behavior has to be stopped immediately. It is
the teachers job to assure that every student is safe.
Possible ways to do this are:
1. tell the student to stop hitting
2. room clears (have a predetermined place for students

to go.)
3. summon a trained staff member
4. physical restraints
• What caused the behavior? Keep an anecdotal record of
all aggressive behaviors.
• Contact and involve parents. It is very important to get
the parents involved and begin joint problem-solving.
• Meet with the student and problem-solve solutions.
• Teach the desired behavior.
6

29

• Praise correct behavior. Watch for desired behavior and
praise the student. Try to have a 3 to 1 ratio of positive
attention to negative attention. Some ways to do this are
to greet the student in the morning, find out what the
student likes so you show interest in the student and are
able to talk about the students interests, and watch for any
appropriate behavior the student is exhibiting.
• Consequate hitting by:
-token system
-time out
-remove part or all of recess privileges
-management plan
• Keep data to see if hitting is decreasing or stopping totally.
Behavior Identified:
Prioritizing:
Intervention:

Fighting

Safety the highest priority
• How often does behavior occur? Since safety is involved,
the behavior has to be stopped at once.
1. Tell the students to stop fighting.
2. Break up the fight.
3. Summon a staff member able to break up the fight.
4. Have any students who may be watching leave the
area.
• What caused the fight? Keep an anecdotal record and
document the incident.
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• Send or take the students to the office. Students need to
problem solve a management plan.
• Notifify parents
• Teach self-control skills to students.
• Praise the correct behavior.
• Consequate fighting by:
-time out
-send students home
-management plan
-talk to a police officer
• Keep data to see if fighting has stopped
Behavior Identified:

Bothering others (poking, tripping, pushing,
grabbing, pulling on hair or clothes)

Priori ti zing:
Intervention:

Safety is the number one priority
• How often does it occur? Keep data to find out when the
student is bothering students. Is it during independent
work, teacher directed instruction, transitions, cooperative
work, or group work?
• What caused the behavior? Is this an attention getting
behavior or a lack of social skill behavior?
• Meet with the student and jointly make a plan.
• Teach the student how to respect other students. If the
student has trouble moving away from the work area to
bother other students, the teacher may put limits with
masking tape as to where the student may move. If the
8
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student has trouble walking by other students without
touching them, you may want to teach the student to walk
with hands in the pockets or hands folded.
• Praise the desired behavior. Remember 3 to 1 positives for
negatives. Some ways to praise the student are:
1. Tell the student what you see. I see that you walked

over to get a drink and on the way you kept your
hands at your sides.
2. Write a note to the student.
3. Smile at the student.
4. Thumbs up.
5. Stickers
6. Being able to be the line leader.
7. Being teacher's helper.
• Consequate bothering others with:
-time owed at recess
-time out
-having the student do something for the person
they bothered
-a specific management plan
•Keep data to see if bothering other students is decreasing.

9
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Behavior Identified:

Bullying (intimidates students physically or
mentally)

Prioritizing:

Safety is the issue in both physically and mentally so this is
a high priority.

Intervention:

• How often does the behavior occur?
• What causes the behavior? Does the student insist on
having it his/her way? Is it an attention getting behavior?
Is it a power struggle such as I am in control here?
• Meet with the student to tell the student what you are
observing. Jointly make a plan.
• Teach the student how to respect other people.
• Praise correct behavior. Watch for desired behavior. Give
student 3 to 1 positives to negatives.
• Consequating bullying by:
-time out
-token system
-time owed at recess
-management plan
• Keep data to see if bullying is decreasing.

Behavior Identified:

Self-Injurious

Prioritizing:

Safety the highest priority

Intervention:

• How often behavior occurs?
• What caused the behavior? Keep an anecdotal record of
self-injurious behaviors.

10
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• Get help. Call on the building administrator and/or the
school psychologist.
• Inform and work with parents.
• Help the student learn alternative behaviors.
• Praise correct behavior.
• Consequate self-injurious behavior with the help of the
school administrator and/or school psychologist.
The following models provide interventions for verbally aggressive behaviors:
Behavior Identified:

Disrespectful Behavior (refusing to comply with
instructions, what the student says "Why should
I?" or mimics the teacher, tone of voice used, body
language, volume of voice)

Prioritizing:

• Is the behavior effecting the students learning, other
students learning, and the teacher's behavior? High
priority especially if this is one of you classroom rules.

Intervention:

• How often behavior occurs? Keep anecdotal records and
frequency counts.
• What caused the behavior? Is it not being able to comply?
Not wanting to comply? Is it an attention getting tactic?
Are the situations power struggles?
• Nieet with the student. Brainstorm ways the student can

be exert his/her power yet do it in a respectful way an
suggestions the student suggests will increase his/her
sense of ownership.
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• Praise correct behavior. Watch for the desired behavior
then praise and reinforce the behavior. Possible ways to
reinforce the behavior are:
-Tell the student what you see.
-Give the student a note.
-Praise the student for other positive behaviors.
• Consequate disrespect by:
-Time out
-Time owed
-a peer tutor
•

Being sent out of the class/possibly home

• Keep data to see if disrespect is decreasing.
Behavior Identified:
Priori ti zing:

Name Calling/teasing/put-downs

How is it affecting student learning, other students
learning, and teachers behavior?

Intervention:

• How often behavior occurs? Keep anecdotal records and
frequency counts.
• What is causing the behavior? Is it lack of social skills?
Attention getting? Trying to be tough or cool?
• Meet with the student and brainstorm what the behavior
looks like now and what needs to be done to change the
behavior. If it is an issue of lack of social skills, teacher
needs to teach the appropriate behaviors.
• Praise correct behavior. Catch the student using the
appropriate behavior.
12
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-Consequate the behavior by:
-token system
-time out
-time owed
-management plan
• Keep data to see if hitting is decreasing or stopping
Behavior Identified:
Prioritizing:

Swearing

How is it effecting the student, other students and the
teachers behavior?

Intervention:

• How often behavior occurs? Keep a frequency count.
• What causes the behavior? Is it a learned behavior from
home? Is the swearing words coming from lack of
appropriate words?
• Meet with the student and brainstorm appropriate words
to replace the swear words. Brainstorm consequences for
swearing. Decide on a process for monitoring swear
words. Decide on a goal to decrease and extinguish
sweanng.
• Praise the co1Tect behavior. Brainstorm a celebration
activity when the swearing goal has been met.
• Consequate swearing by:
-taking away points that are going toward meeting
the goal.
-time owed
-time out
13
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Behavior Identified:
Priori ti zing:

Threatening

High priority when the student is threatening to harm
oneself or others.

Intervention:

• How often behavior occurs? Keep anecdotal records of
the threats.
• What caused the threat? Is it lack of social skills? Is it
used to get what student wants?
• Involve the building administrator and/or school
psychologist.
• Contact and involve the parents. This behavior can lead
to following through with the threat which will lead to
physical harm.
• Talk to the student about how serious a threat is.
• Praise correct behavior. Give the student extra attention
to show him/her that he/she is a valued member of the
classroom.
• Consequate threats by:
-time out
-time owed
-removal from class
-management plan
• Keep data to see if threats have decreased.
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ASSESSMENT OF THE EFFECTIVENESS OF BEHAVIOR INTERVENTION

Assessment conducted to evaluate if the student's behavior changed for
the positive following intervention. The identification process needs to be
reviewed to make sure that safety is the number on priority in a classroom
followed by an environment conducive to learning. Has the problem behavior
decreased? If so, the intervention can continue until the behavior has ceased. If
the behavior is continuing, it is time to go back and change your intervention.
Consulting parents and administrators may be beneficial for ideas to decrease the
behavior.
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Chapter V
Summary, Conclusions and Recommendations
Summary
A review of literature was completed to develop the resource guide to
assist general education teachers develop a knowledge base of models used with
students who exhibit aggressive behaviors. The aggressive behaviors that
teachers are challenged with may be both verbal and physical. The resource
guide will assist teachers who are having difficulty with students who are
exhibiting verbal and/or physical aggression.
The resource guide will first assist teachers identify and prioritize the target
behavior. It will assist teachers establish classroom rules which can be
consistently used as a foundation for deciding whether or not a student needs
consequences for the behavior. The resource guide will also suggest possible
interventions for a variety of aggressive behaviors. Furthermore, the resource
guide will provide information on the assessment as to the effectiveness of the
behavior intervention.
Conclusions
After a selected review of literature, it was concluded that general
education teachers are having students who exhibit both verbal and physical
aggressive behaviors placed in their classrooms. This placement of students who
exhibit aggressive behaviors is challenging general education teachers because
they may lack strategies for interventions of aggressive behaviors.
Recommendations
As a result of the project it is recommended that general education
teachers, paraprofessionals, and administrators have the opportunity of
participating in an inservice on how to use the resource guide. General education
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teachers, need support from staff members, parents, and administrators. Dealing
with students who exhibit aggressive behaviors is a difficult task for everyone
involved. It is recommended that teachers, parents, and administrators work
collaboratively to meet the individual needs of all students.
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